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Executive Summary 

Professionalism Across the Curriculum: Reaffirmation of a Core Value 

Professionalism, defined as active adherence to the norms, values, and ethical 
standards of one’s professional community, is the focus of the University of Mississippi 
Medical Center (UMMC) Quality Enhancement Plan (QEP).  The choice of this topic 
represents a campus-wide, multidisciplinary endeavor to reaffirm professionalism as a 
core value within the educational culture of the institution.  This theme resonates 
strongly with UMMC’s effort to produce graduates who are technically excellent within 
their discipline, exhibit the best of professionalism, and who will serve as engaged, 
responsible members of the communities in which they practice. The selection of 
professionalism as a QEP topic was the result of a comprehensive needs assessment 
campaign that included all campus constituencies. The broadly based involvement of all 
sectors of the UMMC community was also utilized to achieve identification of specific 
student-learning and learning environment outcomes, development of well-focused 
operational goals, design of a structured plan for implementation and assessment, as 
well as allocation of sufficient resources.  The specific objectives of the five-year 
Professionalism Across the Curriculum (PAC) program are measurable improvement in 
the following areas: 

1. the standards of professional behavior during our students’ interactions  with patients 
and colleagues, 

2. the skills by which our students recognize and manage professional conflict and 
ethical dilemmas, 

3. the literacy of professional ethics among our students, and 
4. the degree to which faculty and staff serve as role models who embrace 

professionalism as a fundamental value. 

The QEP will utilize the “across the curriculum” concept to embed professionalism 
content into existing teaching and learning activities.  This proven instructional technique 
has compelling features for the introduction of new professionalism curriculum content 
into the teaching and learning environment of an academic health science center.  
These features include several that are particularly suitable:  

 Little or no requirement for additional teaching time 
 Utilization of existing course instructors 
 Placing minimal stress on an already overcrowded curriculum 
 Integrating professionalism instruction seamlessly with core content  
 Embedding content that is discipline-specific and stage-appropriate 

Implementation of the QEP will begin with a campus-wide curriculum audit that identifies 
courses and other student learning activities into which professionalism content can be 
embedded.  Professionalism content will be generated through collaboration between 
the regular teaching faculty and the staff of the recently established UMMC Center for 
Bioethics and Medical Humanities.  This content will be integrated into the curriculum 
using traditional and non-traditional instructional methods. The impact of the integrated 
professionalism curriculum content on student learning outcomes and environment will 
be measured by a battery of metrics that is tailored both to the topic of the QEP and to 
our unique learning environment. Outcome data will be used to continuously improve 
student outcomes and the climate of professionalism in which our students learn. UMMC 
has established an organizational structure and committed sufficient resources not only 
to implement and complete the QEP but also to sustain professionalism as a 
fundamental part of the ongoing UMMC student experience. 
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Introduction 

The Basis of Professionalism as a QEP Focus 

The focus of the Quality Enhancement Plan (QEP) at the University of Mississippi 

Medical Center (UMMC) is professionalism. The concept of professionalism is 

multidimensional and in many cases discipline-specific. It often eludes concise definition. 

However, for the purpose of this QEP, professionalism may be defined as the 

possession of an array of attributes that reflect a specific knowledge base and a unique 

set of skills, attitudes, and behaviors that represent the highest norms, values, and 

ethics of a professional group. The plan described in this document acknowledges a 

deliberate commitment of the UMMC community to professionalism as a fundamental 

value in its education, service, and research activities. In a time of unprecedented 

change in the expectations for empathic, effective, and economic delivery of health care, 

re-emphasis on and reaffirmation of professionalism are needed more than ever in the 

education of future health care providers and researchers. Such a reaffirmation 

resonates strongly with the mission of the UMMC which includes a firm commitment to 

educate students to assume leadership roles as well as clear goals to maintain an 

education environment that fosters respect for and sensitivity to individual differences, 

promote personal and professional development, and give all students the opportunity to 

succeed.1    

The UMMC’s institutional mission is also accurately reflected in its vision and goals. 

Central among these are educating outstanding health care professionals and promoting 

the value of professionalism.2  The concept of professionalism that is the basis of this 

QEP is derived, in part, from the work of Howard Gardner and his coworkers3 who 

describe the effective professional as excellent, engaged, and ethical. In no setting 

is this triad of characteristics more relevant than in the context of the health care 

professional. Both for clinicians and biomedical research scientists, excellence most 

often refers to the individual’s technical expertise to practice his or her specialty or 

discipline. UMMC consistently produces students who are technically facile, able to 

achieve certification in their chosen course of study, and successful in their scope of 

practice. It is toward the latter two components of professionalism then, engagement 

and ethics, that the UMMC QEP is directed.  

Engagement, as a characteristic of the effective professional, includes those factors that 

allow one’s discipline to be understood and practiced within the context of a community. 

That community may be as small as one physician, one nurse, and one patient who are 

together during a routine clinical encounter. In other professional settings, community 

may consist of a class, an academic department, an institution, or the geographic 

community in which one lives, studies or practices. Whatever its size, engagement with 
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one’s community requires communication skills, respect for stakeholders, and a 

comprehension of the needs, values, and norms of others. More specifically for the 

biomedical professional, engagement demands a robust understanding of how human 

factors impact not only health and health care but also how these factors influence the 

perception or position of a profession within a culture or society and how that position 

creates opportunity to effect positive social change. 

Ethics, as it relates to professionalism, encompasses not only the “corrective lens” 

described by William F. May4 through which we see ourselves “as we ought to be” but 

also a profound and compelling knowledge of the responsibilities that a professional 

assumes within a community and the moral obligations inherent in assuming those 

responsibilities. Furthermore, ethics provides a moral framework within which 

practitioners may meet and appropriately manage the ethical conflicts they will inevitably 

encounter over the course of their professional lives.  

Our QEP will drive enhancement of student learning and the UMMC learning 

environment within this broad conception of professionalism by achieving four specific 

objectives. These objectives specify improvement in the following areas: 

1. the standards of professional behavior during our students’ interactions with patients 

and colleagues, 

2. the skills by which our students recognize and manage professional conflict and 

ethical dilemmas, 

3. the literacy of professional ethics among our students, and 

4. the degree to which faculty and staff serve as role models who embrace 

professionalism as a fundamental value. 

Any effort to improve student learning in an academic health science center must 

acknowledge the complexity of this unique learning environment. Beyond the platforms 

of classroom, library, computer and traditional pedagogy, the learning activities of 

modern health care professional students extend directly into real-world settings in which 

professional behaviors and attitudes are actively modeled and constitute a profoundly 

influential component of the student’s educational experience.  These real-world settings 

carry with them what is often referred to as the hidden, un-written, or implicit curriculum.5 
6 7 This educational reality is observed in many fields and can have a profound and long-

lasting impact on student learners. However, there is no learning environment in which 

this reality is more influential, more prevalent, or more deeply acculturated than in the 

setting of health care education. There is also no teaching or learning environment in 

which the negative consequences of an implicit curriculum are more significant, more far 

reaching, or more perilous. The complex relationships among professional behaviors, 
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the hidden or implicit curriculum, and the dynamic teaching atmosphere of the modern 

academic medical center have served as a backdrop for the development and design of 

this enhancement plan. The choice of topic, the plan of implementation, and the 

assessment methodology are all tailored to this environment.  

While the initial impetus for this QEP resides in compliance with SACS Core 

Requirement 2.12 and Comprehensive Standard 3.3.2, its goals soon grew beyond 

compliance. Early in our planning process, the UMMC academic leadership recognized 

the QEP as an important opportunity to develop a project that effects needed change in 

our educational culture. This change will not only lead to substantive improvement in our 

student outcomes as they relate to health care professionalism but also help to maintain 

our educational efforts in perfect alignment with our institutional goals. As Mississippi’s 

only academic health sciences center, UMMC bears a significant obligation to provide 

health care practitioners for our state. Implementing an effective enhancement plan that 

fosters graduating professionals who are excellent, ethical, and engaged in their 

practices helps UMMC meet this important obligation responsibly. 

With this in mind, UMMC’s QEP is titled as follows:  

 “Professionalism Across the Curriculum: 

reaffirmation of a core value.” 

The origins and evolution of the QEP’s history as well as the inspiration and goals of its 

future will be described in three phases:  

 QEP topic selection phase 

 QEP development phase 

 QEP implementation phase 

Topic selection phase (November 2008 – June 2010) - This phase consisted of a 

comprehensive campus-wide campaign that solicited input from all sectors of the 

institution regarding our teaching and learning needs. A broad array of stakeholders 

evaluated formal proposals to meet these needs and ultimately selected professionalism 

as the QEP topic.  

QEP development phase (July 2010 – June 2011) - The second phase of the QEP 

process was a collaborative effort to identify best practices in professionalism education 

and to design a focused, student-centric enhancement plan tailored specifically to the 

learning needs and resources of our campus. This phase also included identification of 

needed resources and building a functional infrastructure to implement, sustain, and 

complete the QEP. 
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QEP implementation phase (July 2011 – June 2016) - This phase outlines the 

detailed processes by which professionalism education will be integrated into existing 

curricula using an array of instructional techniques. This phase of the plan also 

describes how the impact of the QEP on student learning outcomes and on our 

educational environment will be assessed.  
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QEP TOPIC SELECTION PHASE 

Organizational Structure- 

Formal QEP activities began at UMMC in September 2008 with the formation of the QEP 

Steering Committee. This committee was established by the SACS Steering Committee 

to create effective administrative oversight of the needs assessment and topic selection 

process. 

 

The QEP Steering Committee was charged to create, implement, and monitor progress 

leading to submission of a QEP to the SACS-COC and to assure the development of a 

broadly based, campus-wide QEP that would have a meaningful and positive impact on 

the student learning environment. From the earliest activities of this phase, every effort 

was made to engage all campus constituencies in planning and executing the needs 

assessment as well as the topic selection process. This philosophy is reflected in the 

membership of the QEP Steering Committee which represents students, faculty, and 

staff from all five UMMC schools as well as representatives from the major components 

of the student learning environment and the greater local community. The members of 

this committee, their UMMC position, and the constituency they represent are shown in 

the following table.  

Member Position Constituency 

Rob Rockhold, PhD, 

Chair 
Deputy Chief Academic Officer 

Academic Affairs 

(AA) 

Jennifer Bain, M3 President, Associated Student Body  
School of 

Medicine (SOM) 

Joshua Bias, PhD Director, Academic Counseling AA 

David Brown, PhD Professor of Biochemistry 

School of 

Graduate Studies 

in the Health 

Sciences (SGHS) 
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Member Position Constituency 

William T. Buchanan, 

DDS, MS 
Professor of Dentistry 

School of 

Dentistry (SOD) 

V. Gregory Chinchar, 

PhD 

Professor of Microbiology, Associate 

Dean School of Graduate Studies 
SGHS 

Jerry Clark, PhD  Associate Dean for Student Affairs SOM 

Susan Clark  Director, Rowland Medical Library AA 

Benjamin Dillard, MD Assistant Professor of Pediatrics SOM 

David Fowler, PhD Director, Academic Information Systems AA 

Thomas Hampton Student 

School of Health 

Related 

Professions 

(SHRP) 

Loretta Jackson-

Williams, M.D. 
Associate Dean for Academic Affairs SOM 

Marcella McKay, RN, 

BSN 
Alumna School of Nursing 

Molly McVey, M4 President, Carl G. Evers, MD, Society SOM 

Tonya Moore Chief Learning Officer 

University of 

Mississippi Health 

Care 

Mitzi Norris, PhD Director of Accreditation AA 

Joanne Olson, PhD Director of Institutional Research AA 

Rebecca Pearson, 

PhD 
President, Faculty Senate SHRP 

Erin Plummer, N2 Student SON 

LaToya Richards, PhD 
Assistant Professor, Clinical Laboratory 

Sciences 
SHRP 

Cyndi Scott, PhD 
Associate Dean for Administrative and 

Academic Affairs 
SHRP 
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Member Position Constituency 

Jonathan Steadman, 

M3 
Student SOM 

Jasmine Taylor, MD 
Associate Vice Chancellor  for 

Multicultural Affairs 
SOM 

Pat Waltman, ED,RN, 

CNNP 
Associate Dean for Academic Affairs SON 

Beverly Weeks Community Liaison Community 

Barbara Westerfield Registrar AA 

Whitney Wiltshire, 

PhD 
Assistant Professor of Anesthesiology SOM 

Karen Winters, PhD Associate Professor SON 

Phoebe Winters, D2  Student SOD 

 

In November of 2008, the QEP Steering Committee established the Needs Assessment, 

Inclusiveness, and Best Practices Sub-committees to operationalize the needs 

assessment/topic selection process. Echoing the philosophy of broadly based campus 

involvement, each of these sub-committees was structured to provide the widest 

possible representation of campus stakeholders. The organizational relationships of 

these committees to the institution’s academic officers and to the established UMMC 

SACS Leadership Committee during the needs assessment and topic selection process 

are shown in the organizational chart displayed on this page. The committees and sub-

committees directly responsible for the topic selection process are highlighted in yellow. 
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Charges and membership rosters for these committees are listed in appendices I 

through V and the agendas of these committees meetings are available through the link 

at reference. 8 The Needs Assessment Sub-committee was charged with identifying key 

issues relating to student learning and/or the UMMC learning environment through a 

process of systematic assessment. This sub-committee’s responsibilities also included 

creation, dissemination, and summarization of the results from a campus-wide needs 

assessment instrument or instruments. Additionally, the Needs Assessment Sub-

committee was asked to draft a request for formal proposals for an enhancement plan 

that addressed campus learning issues. A target date of July 2009 was set to submit a 

draft request for QEP proposals to the SACS Steering and SACS Leadership 

Committees for review and ultimately for issue to the UMMC community at large.  

The Inclusiveness Sub-committee was given the charge to ensure the broadly based 

involvement of all institutional constituencies in the development and proposed 

implementation of the UMMC QEP. This group’s major responsibilities included creation 

of a campus-wide marketing plan for the QEP needs assessment process, dissemination 

of that plan to all involved campus stakeholders, and assessment of the campus 

perception of the QEP process. 
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The Best Practices Sub-committee was charged with identifying, summarizing, and 

providing the full QEP Steering Committee with the relevant education literature and 

information about institutional best practices related to the successful development and 

implementation of a QEP. The information brought forward by this group was intended to 

ensure that the QEP Steering Committee had a comprehensive understanding of the 

elements needed to successfully address the SAC-COC Core Requirement 2.12 and 

Comprehensive Standard 3.3.2.  

From the initial work of these three sub-committees, a “QEP-It’s a good idea” campaign 

was developed to educate the campus about the enhancement plan process and to 

gather data for the needs assessment.  

Engaging the Campus- 

The UMMC Division of Public Affairs was engaged to develop materials to raise the 

campus profile of the QEP campaign and to advertise the needs assessment activities. 

The “QEP-It’s a good idea” informational campaign began with the publication of an 

article in CenterView, an internal 

publication of UMMC.9 This article 

introduced the SACS QEP concept and 

process to the UMMC community and 

invited all faculty, staff, and students to 

participate in the planned QEP activities. 

The publication of this initial article was 

followed by the creation of a QEP 

webpage10 and additional electronic 

communications intended to engage the 

campus in the QEP process. This 

campaign also established numerous 

mechanisms to collect impressions about student learning and the student learning 

environment. These mechanisms included physical suggestion boxes distributed across 

campus, virtual suggestion boxes posted on the UMMC Intranet, and group email 

solicitations to submit ideas, information, perceptions or questions. In addition, 50 

individual focus groups were conducted with a broad spectrum of campus constituents 

including students at all levels from each of the five schools, clinical and basic science 

faculty, administrative staff, and various student government groups. Opportunities for 

focus group participation were also extended to the UMMC Traditional BSN students 

who matriculate on the University of Mississippi’s Oxford campus. All focus groups were 

facilitated by members of the QEP Steering Committee and were centered around the 

following questions: 
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 What do you think helps students learn? 

 What do faculty need to do to help students learn better? 

 What ideas do you have about how we can improve student learning? 

  What ideas do you have about how we can improve the student learning 

environment? 

 Is there anything else we should have talked about but didn’t? 

Parallel to the work of the Needs Assessment Sub-committee, extensive efforts were 

made by the Inclusiveness Sub-committee to ensure that all members of the UMMC 

community were informed about the QEP process and had ample opportunity to provide 

input. These efforts included distribution of 3000 QEP lapel buttons, numerous articles in 

campus publications, and campus-wide distribution of QEP posters. 

The needs assessment campaign resulted in the submission of 550 individual 

suggestions that were reviewed by the Needs Assessment Sub-committee. Distillation of 

these suggestions yielded 375 topic ideas that were relevant to student learning and 

judged by the committee to merit further consideration. Qualitative research methods 

were employed to group the 375 topic ideas into six broad thematic areas of campus 

need related to student learning. These areas were as follows: 

 curriculum expansion beyond classical biomedical topics 

 campus collegiality 

 instructional enhancement 

 accommodation of learning styles 

 instructional services and facilities, and 

 enhancement of instructional technologies. 

These six topics were vetted as to relevance and priority by numerous campus 

constituencies through a series of “town hall” meetings, campus publications, and email 
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announcements sent to all UMMC faculty, staff, and students. Additional email 

announcements were sent to alumni for comment on these topic areas.   

The work of the Needs Assessment Sub-committee was presented to the QEP Steering 

Committee in a final report in May 2009. This report is provided in appendix VI. In 

response to this report, the QEP Steering Committee directed that all formal QEP 

proposals should be focused on one or more of the six thematic areas identified in the 

Needs Assessment report.  

Request for QEP proposals- 

 In June 2009, a campus-wide request for formal QEP proposals was issued and 

disseminated through multiple electronic means.11 

 

Detailed guidelines for proposal submission were published on the QEP Web site. These 

guidelines included the identified areas of need to be addressed, the proposal review 

criteria, and an outline of the final QEP topic selection process. Workshops for those 

who were considering the development of a formal QEP 

proposal were conducted by the QEP Steering Committee to 

provide additional guidance in proposal preparation and 

submission. Awards of $5,000 were established for each of 

the authors or author teams submitting the four most 

compelling QEP proposals. An additional $10,000 award was 

extended for the winning proposal. 

By September 30, 2009, the deadline set by the QEP Steering 

Committee, eight formal QEP proposals fulfilling all criteria 

were submitted. Each of these was reviewed by the QEP 

Steering Committee using an evaluation rubric developed for 

this specific purpose (See appendix VII) and four finalist 

proposals were selected. These proposals are available through the link at reference.12 

The titles of these submissions were as follows: 




















































































































































































